
[image: image1.png]


[image: image2.png]Gweithredu
dros Blant





Headlands School / Childrens Homes
Behaviour Local Policy
Overview
We work with young people with emotional, social and behavioural difficulties.  All of our young people have experienced significant difficulties and traumas in their lives, which include multiple exclusions from educational placements, difficulties at home and in some cases neglect and abuse.  Many of our young people will have a complex needs, which can include attachment difficulties, Autistic Spectrum Conditions (ASC) and Attention Deficit and Hyperactivity Disorder (ADHD). 
Dyadic Development Practice (DDP) is a programme designed to support young people with these needs. Our work is underpinned and supported by a relational approach.  This model guides the everyday attitude and approach we apply to our relationship and interactions with each other.

Therapeutic Crisis Intervention (TCI) is a crisis management system from Cornell University and it provides our organisation with a consistent approach to dealing with crisis incidents. 

This document outlines key information about the way we work with young people who experience stressful or crisis incidents.  It is split into the following four parts:-
Part 1 – Our Values and Beliefs

This section highlights our core values and beliefs so our team has a common understanding and approach to the way we deal with stressful or crisis events. 
Part 2 – Recognition and repair
This section provides important information for teachers, Teaching Assistants (TA), Higher Level Teaching Assistants) HLTAs and Residential Workers (RW) to ensure that we work within our psychological principles that are congruent with a relational approach.  It provides guidance and support for our team.
Part 3 – Therapeutic Intervention Plan (TIP)
This section outlines the importance of specific interventions, in line with the TCI system.  It provides guidance on how we best support the young people in everyday life and when the young people find things difficult.  Our DDP programme supports all young people by holding Circle of Understanding sessions.  These provide an opportunity for the pupil’s early history to be recorded and considered when planning relational/attachment based interventions.  The Circle of Understanding connects behaviours with early life experiences, helping to make sense of risky or challenging behaviours for the adults working with the pupil and increasing empathy.  This process allows us to have a greater understanding of their inner world.  The TIP document outlines the most effective way of relating to the young people.  It supports all staff in being thoughtful and consistent in their approach.  
Part 4 – Wellbeing curriculum (see Wellbeing Curriculum document attached)
This section outlines the whole school approaches and how they are used by the school to promote wellbeing and bring about positive changes in emotional and social development.
Part 1- Our Values and Beliefs
Young people are at the centre of all our work.

· Young people do well where and when they can.

· We expect staff to value their own learning as well as that of the young people.

· When there are problems we always work collaboratively to find solutions.
· Crisis is an opportunity and we look for opportunities to develop young people’s skills.

· We provide a trained Therapeutic Crisis Intervention (TCI) response rather than an instinctive response to support young people.

· We value attachment/relational based approaches as a way of understanding and supporting a young person’s emotional and social development.  We will also use behavioural-based approaches where appropriate.

Our aim is to support young people and share our knowledge to develop skills in managing their own behaviour.
· We provide formal and informal opportunities within the waking hours curriculum.

· We provide opportunities to reflect on our practice and develop skills.

· We create a calm, well organised and supportive school climate that minimises the risk and threat of violence of any kind. 
· We develop strong and effective relationships between young people and staff. 
Skill Set 
We expect all staff to be knowledgeable and competent in - 
· Therapeutic Crisis Intervention (TCI) and 
· Dyadic Development Practice (DDP)
· We expect all staff to work positively and empathetically with young people, using attachment principles in their interactions to build and develop positive relationships.
Note: Several days of initial training and skills development is provided for all of our practice posts.
Part 2 – Recognition and repair
We believe in using systems of recognition and reinforcement for the positive behaviours shown by our young people. We believe in the following principles to encourage appropriate behaviour - 
· Catching pupils doing things right
· Celebrating success

The aim of our practice is not merely to reduce the number of challenging behaviours elicited by young people, but to help teach young people positive alternative behaviours and promote their use within the school, residential houses and the wider society. To meet this aim we use our relational based approach as encouragement for staff to recognise and reinforce the positive behaviours of young people. Where appropriate, spontaneous rewards can be used to celebrate and acknowledge progress.  These are only to be used in line with the young person’s TIP.  
Effective Praise

In order to strengthen the intrinsic motivation of young people staff should follow and use the following principles when praising a young person’s behaviour:  

1. Make it immediate:
Any praise for a young person must be given immediately (or as soon as possible after the event) so that it is clear to the young person what they are being praised for and so young people can link consequences to feelings and actions.  (This is particularly important when helping children learn both academically and socially).

For example- “I saw how you managed to keep calm when X was winding you up. I was really impressed by how you did that!”

2.  Be descriptive and specific. 
Staff should clearly define the behaviour that is being encouraged. In order to reinforce more of the same behaviour it is important that young people know exactly what it is they are being praised for. Any ambiguity will weaken the link between behaviour and praise. 

3.  Try not to be too judgmental
Sometimes a young person may feel that praise is inaccurate, unbelievable or is really trying to manipulate them.  It might also raise expectations in them which they feel they can’t fulfil.  Descriptive praise gives the young person accurate information that they can trust far more than praise that evaluates and judges even if that judgement is positive.  Consider which of the following two examples would be more likely to encourage someone to continue painting:
 “I really like the way you have used colours to make the sky look so bright.”

“What a colourful painting.”

4. Tell the young person how this made you feel.
Staff should make sure that they let the young person know how their positive behaviour makes them feel. It is important to make sure that the young person makes a connection between their behaviour and others feelings.     When a young person begins to see that actions can influence people positively they learn that what they do is important.  It also makes them more likely to listen to you if you have to challenge their behaviour and supports developing their sense of self.
As with all praise it should be proportional to the behaviour and can be an important way of giving compliments and expressing gratitude.

“You have cleaned your room and put everything away. It’s a real pleasure to come in here and I’m glad I don’t have to keep nagging you.  Thanks”

Effective praise provides nourishment for a young person’s personality and strengthens our relationship with them.  Many young people will have had experiences where they have not received such positive reinforcement of their behaviour and may be suspicious or mistrusting.  So it is important that it is genuine and maintained over time to bring the best results.

Praise helps to build what is the most important and significant reinforcer for a young person’s behaviour - their own internal feelings of achievement, satisfaction, pleasure in having one’s efforts recognised and celebrated.

Rupture and repair 
When presented with challenging behaviour staff should show curiosity and connect with the child, before responding to the behaviour (connection – correction).  This allows young people to experience boundaries and disciplines as a support and caring mechanism.  Given the developmental issues for our young people it is crucial that any damage to a relationship is repaired immediately after the incident with support from adults.
Consequences are directed towards a young person’s behaviour (and not towards their inner life).  Staff work hard to understand the meaning of their behaviour.  Discipline with empathy is more effective than discipline with anger.  Relationship withdrawal is not part of discipline and we are clear with the child that the relationship is more important than the conflict.  Consequences for actions should always be natural, and linked to the behaviour.  They can act as an opportunity to explore the thoughts and feelings of the young person.  
Using our Therapeutic Crisis Intervention (TCI) model ensures we have a consistent approach to early intervention techniques that help us teach young people strategies when faced with difficult situations.  This can avoid potentially dangerous behaviour and individual crisis escalation.
Following a crisis event a young person will have a Life Space Interview (LSI) using a PACE (Playful, Accepting, Curious and Empathetic) approach.  The aim of the LSI is for the young person to develop better and more appropriate coping skills.  
When using consequences we must be prepared to support the young person through them, spending time with them and repairing the relationship.  This is an opportunity to hold a PACE style conversation about the behaviour. For example, tidying up a bedroom, cleaning areas of the school, picking up litter or time spent making up for missed work.

Consequences must be relevant, fair, proportionate and time limited.  The TIP (Therapeutic Intervention Plan) states ways in which we can develop strategies with a child to support and repair relationships. 
There are whole school consequences for certain behaviours to maintain and support societal rules and expectations.  For example, episodes of bullying should be consistently managed using the Headland’s Anti-bullying Policy.

Occasionally fixed term exclusions are applied to significant behaviours.  These are always agreed by the Principal.  Fixed term exclusions should be followed by an inclusion meeting. This is an opportunity to consider the concerning behaviours such as violence or substance misuse, and form a supportive plan which includes appropriate interventions. 
Please refer to Headlands School policies including - 
· Exclusion Policy
· Anti-bullying Policy

A record of programme consequences for residential pupils is kept in a bound book. These records are made within 24 hours and legibly recorded. Each entry includes – 

- name of the child 
- date and location 
- details of inappropriate behaviour 
- nature of consequence
- staff members name who gave the consequence
- other staff present
- effectiveness of consequence
- signature of staff
- view and signature of young person. 

They are reviewed termly by a senior member of staff and designated internal and external agencies. 

The following are not to be used as any form of punishment or consequence.
· Corporal punishment 
· Any form of hitting 

· Deprivation of access to food or drink

· Enforced eating or drinking 

· Prevention of contact with parents / independent listener or help line 

· Requirement to wear distinctive clothing 

· Use or with holding of medical or dental treatment 

· Intentional deprivation of sleep 

· Use of fines other than by way of reparation and not exceeding 2/3 of pocket money 

· Locking in a room

· Intimate physical examination 
· Withholding of any aid or equipment needed 

All consequences should take into account age, understanding and individual needs and be mindful that challenging behaviour may be the result of illness, bullying or disabilities. 
Note – Young people who have experienced trauma and those with attachment disorders do not respond to rewards and punishments in a positive way.  They can often become triggers for the young people and they attach little value to rewards as motivators.  There can be little intrinsic value in possessions, and there use as a reward can do little to foster attachments.  An emphasis on these systems can increase anxiety and trauma responses.

Part 3 – Therapeutic Intervention Plan (TIP) 

All young people have a TIP which follows the cycle Regulate, Relate, Reason and Repair.  Information will be collected from key staff identifying, Baseline behaviour, Triggers, Escalation, Outburst and Recovery phase if appropriate. This information will be collected from Parents/Carers, previous educational and/or residential placements, professional reports and observations made.  TIPs are plans that identify an individual young person’s response to a crisis situation and how staff should best respond.  They seek to incorporate Headlands School Therapeutic Crisis Intervention model and Dyadic Development Practice.
The TIP provides specific strategies for intervening including a DDP approach (specific physical interventions or alternative strategies if physical intervention is not an option).

The TIP will address any medical or psychological conditions that would have a detrimental impact if the young person were involved in a physical restraint. 

Proactive and Reactive aggression needs to be identified in the triggering phase of the TIP.

TIP will be reviewed after every crisis situation involving a young person whether a physical restraint has taken place or not.
If the TIP needs to be changed following the debrief, this should be done as soon as possible by the members of staff involved and circulated to all the key professionals.

These plans will also be reviewed and updated by the key workers and class teachers.  

Although there may be a difference in environmental issues for the young person, the management of behaviours should have a consistent approach from all staff.

All individual TIPs are kept on DCF files.
Part 4 – Wellbeing curriculum 
See separate Wellbeing policy.
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