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Headlands School

Well-being Curriculum (Attachment Focused)
At Headlands, we are committed to the well-being of our students and staff. We believe that healthy relationships are fundamental to emotional regulation and personal growth. Our approach to well-being is rooted in Dyadic Developmental Practice (DDP), which emphasizes the importance of attachment, trauma-responsive education and care, and the co-regulation of emotions.

DDP was developed as a way of communicating with children who experienced significant development trauma and attachment difficulties.  Using this approach helps young people to develop healthy and effective ways of communicating, enabling them to feel safe and emotionally connected.  
This practice is supported by Therapeutic Crisis Intervention (TCI) to manage crisis behaviour (see Behaviour Policy).
· Stage 1 Planning and assessment (up to and including introductory review)
· Stage 2 Whole School Approach
· Stage 3 Principles of DDP in relation to well-being
· Stage 4 Evaluation and Reflective Feedback
Stage 1  Planning and assessment 

At referral stage the Referral and Admissions Team (RAT) will gather as much information as possible about the child or young persons’ background, life events and compile a trauma time-line by asking the child/young person and key persons about presenting behaviours and coping strategies.  After the young persons 8 week assessment period the key staff complete a Circle of Understanding which enables teams to have a better insight of the young person’s childhood experiences. This will be supported by observations and completion of a Boxall Profile which will identify targets for development in social and emotional skills in the classroom.  By the end of the introductory period we should have sufficient information gathered to support the young persons’ targets for care plans/Outcome Stars highlighting appropriate interventions and areas for development.

Stage 2   Whole school approaches
Attachment-Focused Learning and Care Environment
Teachers and care staff will create learning environments that emphasize safety, trust, and emotional connection. This includes predictable routines, secure base activities, and emotional connection with trusted adults.

Professional Learning Experiences 

All our team receive ongoing training and practice in DDP and trauma-responsive practices to ensure they can effectively support students in their emotional development.

Clinical oversight 

Our work is supported by consultant clinical psychologists who support our teams working with students who may need additional support. This work helps us access additional support and specialist services for students from health and social services provided in a manner that is consistent with DDP principles.  Part of this work ensures all students have plans which are informed by DDP.  This includes a Circle of Understanding meeting which considers the students’ needs based on their experiences and trauma history, and Therapeutic Intervention Plans (TIP).  The TIP helps us articulate how best to support the student using relational approaches.  

Relational Repair and Peer Relationships
We will teach students how to repair relationships when they find this difficult.  We provide guidance on building healthy peer relationships based on trust and empathy.  This is an everyday part of our work and is part of our PSE curriculum and anti-bullying approaches.

Family Involvement
We value and encourage family involvement in our students' well-being. We will provide resources and opportunities for parents and carers to learn about DDP principles and how to support their children at home. 

Therapeutic Crisis Intervention (TCI)
TCI is an accredited behaviour management system which provides the school with a framework to deal with behaviour safely and effectively.  All new staff undergo a 4 day assessed training programme and are reassessed for competency in all 3 components annually.  When necessary, pupils are held in the trained method for a short period until they begin to self-regulate and return to normal physical functioning.  Physically holding a young person can cause a rupture in the staff /child relationship.  This must be followed by a therapeutic conversation which uses crisis as an opportunity to bring about long-term change and repair the relationship (LSI).  A life space interview (LSI) must be conducted in the trained way to allow each stage to be built upon.  LSI should use curiosity and acceptance to explore and reflect with the young person their emotional experience which affected their behaviour during a stressful incident. 
Therapeutic Interventions Plans (TIPS)

Developing a TIP on every young person that are reviewed and updated regularly.  These plans support the young person to develop better coping strategies and enable staff to respond effectively to the young persons needs.
Person Centred Practice (PCP)

A person-centred approach is about ensuring children and young people are at the centre of decisions which relate to their lives. A person-centred process involves listening, thinking together, sharing ideas, and collaborative planning.  A person-centred approach is used for all pupil meetings including Annual Education Reviews and pupil participation groups e.g. Student Council.
PSE Curriculum

The PSE curriculum prepares young people to be personally and socially effective.

· All pupils access PSE in their curriculum.  Pupils develop skills in relation themes such as social justice, personal identification and keeping yourself safe.  As pupils move through the school they have the opportunity to complete a BTEC qualification linked to key PSE themes.

· Drama based workshops.  Pupils regularly take part in various filming and productions that develop a number of themes.

· Social Facilitation can take the form of - 1:1 social skills work, for example, completing activities in the outside community, or social skills group work in class and the residential houses, designed to develop skills for collaborative working; encourage positive relationship building and how to be successful in social groups. 

· The PST provide weekly feedback to the PSE team on any themes that have been identified by the data.  The PSE team then supply interactive resources to pupils or groups that require support.

· Nurture groups aim to provide safe and secure places from which children and young people can engage in the learning process.  They follow the six nurture principles:

1. Children’s learning is understood developmentally.

2. The classroom offers a safe base.

3. The importance of nurture for the development of wellbeing.

4. Language is a vital means of communication.

5. All behaviour is communication.

6. The importance of transition in children’s lives.

Stage 3   Principles of DDP in relation to well-being 
* Pupil Support Team (PST)
The Pupil Support Team is made up of managers from both our residential and school team and of whom are qualified trained Therapeutic Crisis Intervention trainers.  The PST meet on a weekly basis to discuss and monitor weekly and monthly physical interventions and to identify any patterns or trends in significant behaviour of young people or practice of staff.  The aim of PST is to reduce the use of any restrictive intervention through support and guidance to both staff and young people.
Attachment-Centered Learning: We recognize the significance of secure attachments and strive to create an environment where students feel emotionally safe and connected to teachers and peers. We encourage teachers to establish secure attachments with their students to support emotional regulation and learning.

Trauma-responsive Practices: Our staff is trained in trauma-informed care to understand and respond to students who may have experienced trauma. We prioritize empathy, safety, and consistency in our interactions with students who have experienced trauma.

Emotion Regulation: We understand that emotional regulation is a key component of well-being. Teachers and staff are encouraged to teach students strategies for managing their emotions and provide opportunities for co-regulation when needed.

Connection, collaboration and Communication: Our primary goal is creating healthy connections between all members of our community.  We promote open and effective communication between all members of our community (members of our community includes: all staff members, students and their families, our professional partners and neighbours). We value collaboration among all community members to support the well-being of our students.

Strategies used to support all young people and staff
· Circles of Understanding – a process of asking questions led by a facilitator to gather information on how the young person is presenting now and what we know about the young person’s experiences in their life so far (their inner world).  This allows us to draw formulations about how this information is connected. 

· Psychology student observations – class based and transition observations on identified young people to gather information on relationships, triggers, behaviours, and effective de-escalation techniques. This information is then shared with key people to inform and improve practice.
· Solution circles - a systematic 30-minute session led by a process facilitator. It involves a small group of adults, one of which is the ‘problem presenter’ who is experiencing significant difficulties and needs support to identify a way forward or solution. It follows a set structure and aims to use the resources, ideas and expertise within the group to develop positive solutions with the difficulty that is presented.
· Clinical Consultations – consultant led clinical psychologists support staff to develop a deeper and better understanding of the young persons needs.  All residential received clinical oversight within the 8 week assessment period.
Stage 4  Evaluation and Reflective Feedback
We will regularly assess the effectiveness of our DDP-based wellbeing policy through surveys, feedback from students and staff, and academic performance data. Adjustments will be made to the policy as needed to ensure it remains in alignment with the latest research and best practices in promoting well-being.

We have regular systems of evaluating activities which include:

· Termly Boxall Profile assessments for all pupils.

· Regularly updated TIP (Therapeutic Intervention Plans)

· Weekly and monthly reviews of performance indicators such as physical restraint records.

· Reviews of outcomes from clinical consultation reviews.

· Annual pupil support team report.
· Care plan and Outcome Stars.
· The emotional and social target from the IEP.
· Regular DDP supervision sessions.  All staff receive monthly DDP skills supervision sessions with a member of the PST or other senior leaders.  The aim of these session is to support all staff to develop DDP skills and be reflective in their practice.

All collected data will be used to inform future planning to further develop the children and young peoples’ wellbeing.
Legal and Ethical Considerations

Our DDP-based well-being policy will comply with all relevant education and privacy laws to protect the rights and confidentiality of students and staff.

By implementing a DDP-based wellbeing policy, Headlands School and Care homes aims to create a nurturing, supportive, and attachment-focused environment that fosters the emotional and social growth of our students, ultimately promoting their overall well-being and success.

This policy is written and accounts for Framework on Embedding a Whole School Approach to Emotional and Mental Well-being (Welsh Gov, 2021). 

This local policy conforms to the Independent School Standards Wales Regulations 2003:

Section – 1(2)(f) and 2(a)
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